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Abstract - This work presents different approaches for
illustrating one process of determining in the lab the Young
Modulus, a material property that describes its stiffness and so is
one of the most important properties in engineering design. It
describes briefly a classical experimental procedure in a
traditional lab, a remote accessed system, a remote & virtual
accessed system haptically interacted and finally, a new approach
under development, a virtual system with haptic interaction.
Along the text some constrains will be discussed and the
evolution for this new development will include a short discussion
devoted to the increase in capabilities of the virtual experiment
when integrating force feedback information and the authors
attempt to consider the richness of such a solution compared with
others described.
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L. INTRODUCTION

The progress of humanity has been strongly based in the
learning by doing approach. In Science and in Engineering
fields, mainly at undergraduate level, hands-on-activity is
fundamental to allow the students to observe, confirm,
understand and interpret theoretical laws and effects and to
analyze results. In fact, since the earliest days of engineering
education experimental activities have always been present in
the undergraduate engineering syllabus [1]. Hands-on-activities
are also valuable tools to foster active and collaborative
practices in student groups, to incentivate discussions,
inquiries, answers, reasons and doubts, leading to a higher
stage of knowledge and better ability for problem analysis and
solution.

Considering the diversity of learning styles and that nothing
is applicable to everybody, remote laboratories appear as a
distant access to hands-on activity offering tools for inductive
teaching and learning in the student centered teaching and
learning method [2] and extending to the learners new
possibilities of using lab equipment without location and time
restrictions. They also disseminate resource sharing in hands-
on activity, promoting collaborative wuse [3], even at
international level [4, 5]. Nowadays, many universities already
have laboratory environments through the web and consortia
have been established involving different University lab
partners. This is the case of the “Library of Labs” (LiLa)
Project sharing the contribution of “eight universities and three
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enterprises, for the mutual exchange of and access to virtual
laboratories (simulation environments) and to remote
experiments (real laboratories which are remotely controlled
via the internet) [10].

The main objectives of remote labs may be summarized as
follows:

e To be used as complement, in a b-learning approach,
increasing the experimental offer;

e To attenuate the contact time reduction of current
educational politics;

e To permit, as much as possible, a personal contact and
system exploration by observing the system response
to the user actuation;

e To improve student autonomy according to Bologna
recommendations;

e To supply the experimental results to the student in
order to permit later data processing;

e To promote the discussion and analysis of results as
well as their correlation with theoretical concepts;

e To contribute, within large classes, for a better
adequacy to the diversity of learning styles;

e To contribute for spreading experimental activities;
e To improve resources for lifelong learning activities;
e To contribute for better resource management.

In remote labs, additional information, as the case of real
time video from the remote experiment is essential for
increasing realism.

Important contributions are also expected from virtual labs
built with high level of realism and accuracy. A special focus
should be directed to excellent replicas from real systems, as is
the case of 3D VRML models of laboratory equipments where
users may pan, zoom and tilt perspectives, interact with
equipments, experiment and visualize effects and results and
use multiple camera visualization angles. Applications like
wind tunnels [6], a virtual refinery [7], a Michelson
Interferometer [8] and a structural mechanics virtual tool [9]
are examples of this type of approach.
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In a virtual lab or experiment the user interacts remotely or
uploads a developed application based in a system model. This
brings higher flexibility and complete freedom, inherent to the
virtual essence and it is not constrained to a remote real set-up,
and to all the limitations coming from its real condition and
associated software instability and internet connection
limitations (velocity and response latency, browsers
incompatibility, fire wall policies,...) .

So, a virtual experiment well structured and designed could
be of higher cognitive stage for learning/training purposes [11].
If it is designed focusing on the main learning/training desired
goals it will be the bridge to the real system overcoming an
important gap — to become familiar and confident with specific
systems to be later used at real labs. This is the case, as it was
experienced with the virtual Michelson Interferometer (MI)
referred above when tested with a group of students by first
using it and then latter they had the opportunity of using a real
MI in a hands-on activity at the lab. The interferometer is a
sophisticated system for regular students, very sensitive to be
tuned and handled. The experience was done with mechanical
engineering students at the Faculty of Engineering of
University of Porto. The results were very positive [12]. The
same is important to address when the remote lab is based on
dangerous or very expensive systems. Then they can overcome
a big step, from the text book to a friendly user interface
following the real behavior and giving a “real” perspective of
it. And finally, every user is able to use it, instead of merely
observing one colleague in the group doing it. Of course, in our
point of view, all this approach is of significance if it could be
used in a complementary way.

Going back to remote experiments or labs, it is well known
that they currently incorporate video information, bringing
more realism to the remote condition. In fact, any additional
sensorial information is desired for trying to enrich their
remote condition. Then, when suitable, the integration of
haptic devices should bring new perspectives to remote and
labs, adding crucial sensorial information of force feedback
and tactile types. In terms of force feedback it is possible to
simulate object hardness, weight and inertia, while tactile
feedback deals with surface contact geometry, smoothness,
slippage and temperature [13].

Haptic devices have been used in education/training for
processes depending on touch to get a better understanding of
some phenomena or subjects. They can improve simulation
realism and offer to students interaction output similar to that
performed in real conditions.

Several areas have used haptics to improve educational
practices. Haptics for elementary school activities was the
subject of a research that intended to collect feedback and
suggestions when a Phantom device was used to simulate
Physics phenomena [16, 17]. The results of the study only
suggested an improvement in learning activities and the
potentiality in the use of the technology. Grow et al. (2007)
[18] reported their experience in incorporating haptic devices
and simulations into undergraduate, graduate, and grade school
curricula. Their goal was to encourage students for
interdisciplinary education and innovation. However, some
researchers argue that the use of haptics for learning activities
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must be analyzed to avoid the focus of student in the device
[19]. This is important since the use of haptics must improve
the learning process and not add difficulty to this process by
the use of an uncomfortable and hard-to-use device. Thus, the
option for a haptic device model and also its use must make
sense in the context of each problem approach.

In the next section three experiments related with the
determination of Young Modulus will be briefly described. The
first case is a pure remote experiment. The second is a mix of a
remote and a virtual experiment integrating a haptic device.
Finally, it is described a third one purely virtual but integrating
a haptic interaction in which, in the authors believe, the main
concept will be more efficiently conveyed.

II. REMOTE & VIRTUAL LABS

The Young Modulus of a material is a property that
describes its stiffness and so is one of the most important
properties in engineering design. The information about
mechanical material characteristics is essential in several
engineering areas, namely in the mechanical engineering field.
At the Faculty of Engineering of University of Porto (FEUP)
there is a course on Instrumentation for Measurement in which
students do different tasks at the lab in around 63% of the
course lecturing time. In a complementary approach to some a
lab sessions where students use traditional hands-on activity,
there is some remote experiment available where students can
go back to look at the subject in a different but convergent
perspective or just to go back to it and even with some new
features for being explored. So, in the case of the
determination of a Young Modulus based in the use of a beam
instrumented with resistance strain gages and under bending
tests, several approaches were built. In the next paragraph it
will be described the remote lab for Mechanical Material
Characterization.

A. A remote lab on Mechanical Material Characterization
(MMC)

The remote experiment is divided into two parts: the
experimental set-up and the user application. The set-up was
specially designed for the MMC remote lab. The material beam
is loaded by a coil type linear motor in a closed-loop control
system. A miniature load cell provides the force feedback of
the beam when loaded. The strain measurement is performed
by strain sensors of resistance type. The interface hardware and
software for data acquisition are from National Instruments.

In the user interface there are three areas. The main area
makes available user input actions, either of automatic or
manual type, output data either in graphical or in numerical
form, as well as other additional information. In the top right-
hand corner there is real time video information from the real
system. Below it there is a picture of all the remote accessed
experimental set-up [14] (Fig. 1).

This remote experiment is particularly adequate for using
additional sensitive information and because of that the authors
have been concentrating several efforts in order to integrate
haptic interaction in it. In a first instance an application was
designed at the Federal University of Paraiba, Brazil, and work
was done in order to access it from there to the experiment in
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Portugal [15]. Internet latency brought difficulties and then it
was decided to design a new interface for being used by
students, locally (at FEUP). The application and its use are
described in the next topic.

Mechanical Material Characterization
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Fig. 1 - User interface.

B. A remote and virtual lab with haptic interaction

In the present application the experiment with haptic
interaction can be divided into three main parts: the remote
experiment, the remote server application and the haptic
interface device. This device is a Phantom Omni model, by
Sensable, Inc. (USA). The haptic device is controlled by a local
software application — client. A remote application — server —
controls the remote set-up. The client user application provides
a graphical user interface with different areas. In the right side
there is a virtual replica of the set-up. In the left side, on the
top, there is the remote system starting up button, in the middle
area is displayed the system real-time video, and in the lower
corner there is available to the user the applied load
information and the corresponding strain values received from
the server (Fig. 2).
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Fig. 2 - Remote & virtual lab for Mechanical Material Characterization.

Even using the experiment in the FEUP Campus, it has
been evident that there is very short delay between input load
and the observed real system reaction. And, obviously, all other
problems associated with remote labs are present.

A next step has been designed and is now under
development considering a pure virtual version of this
experiment. And, due to its virtual character, it is going to be
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possible to make it much more flexible, avoiding all the
internet and system hardware constraints.

C. A virtual lab with haptic interaction

In the present application the experiment with haptic
interaction can be divided into two main parts: the virtual
model application being also the user application and the haptic
interface device. The user application provides a graphical user
interface with three main areas. In the right side there is a
virtual replica of the set-up. In the left side, the user will have a
selecting option of different beam materials, and in the lower
area there is available the user applied load information and the
corresponding strain values received from the virtual model, as
well as the time evolution of the applied load for guiding user
actuation. For example, if the user wants to determine the
Young Modulus for each or any material there is a
measurement procedure protocol that may be followed and this
information will have great relevance to the user actuation.

The applied force, the virtual model reaction and the force
feedback to the user through the haptic device are computed
using the beam physical model. The application has been
developed in C++, using the "QT" framework for the graphical
interface. Fig. 3 has a first version of the interface, although it
is still under adjustment and testing.
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Fig. 3 - Virtual lab for Mechanical Material Characterization.

In any case the systems A and B previously described have
been used for evaluating student feedback from exploiting,
additionally to their traditional lab classes, the remote
experiment and remote and virtual experiment integrating the
haptic device in such type of measurement.

III. SHORT REPORT ON STUDENT REACTIONS

In order to observe the students impressions when using the
haptic experiment, a set of three questionnaires was designed
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and applied to students of FEUP. The first questionnaire was
answered by a set of students that only attended traditional lab
sessions. The second questionnaire was answered by students
that attended the traditional lab sessions and also used the
remote laboratory. Finally, the third group attended the
traditional lab sessions and the remote and virtual experiment
with haptic interaction.

It was defined that some questions must be present in all
the three questionnaires which were added with other questions
specific about each performed experience. The similar
questions allowed comparing groups and the specific questions
to know the variability inside the groups.

The questions were of multiple choice type and students
could choose more than one option according to their opinions.
Some questions specifically ask students to provide
impressions when using remote lab and Remote and virtual
haptic lab. Suggestions were also collected in order to improve
next version of the systems. The sample for each questionnaire
was composed by 29, 27 and 30 students, respectively.

The preliminary results obtained pointed that the use of the
remote lab help 82,14% students to better understand the
experiment and that the use of haptics allow to 77,42% to
understand the forces associated to the experiment.
Additionally, approximately 78% of students report comfort
and easiness in the use of the haptic device.

IV. FINAL COMMENTS

The new application under development will be available
for being used anywhere for everyone without any other
restriction except the requirement of an Omni Phantom haptic
device. The experiment will be of higher pedagogical interest
because it will be easier to be used and will put in real evidence
not only the measurement procedure, the physical correlations
between parameters but also, the reactions from different
materials, from traditional ones to new generation materials,
like for instance composite materials. Moreover, it is always
possible to integrate new materials in the application. It is also
important to note that, in the final version of the application,
the color to be used for the beam of a particular material has to
be chosen according with its current aspect. As explained
before the experiment helps the students to become familiar
with the lab procedure for evaluating the Young Modulus of a
material. Because it inherent virtual environment the addition
of improved features will be always possible opening the
possibility of a really rich virtual experiment.

It is important to mention that the preliminary evaluation of
the experience did not show differences with statistical
significance. However, the students told that both technologies,
remote lab and haptic lab helped them to understand the
subject. The expansion of the sample and other studies are
being conducted and planed.

The application under development will be under similar
evaluation in the second semester of the academic year
2010/2011.

978-1-61284-641-5/11/$26.00 ©2011 IEEE

ACKNOWLEDGMENT

The authors wish to acknowledge the support provided by
the System Integration and Process Automation Research Unit
at the Mechanical Engineering Institute (IDMEC/Polo FEUP)
and by the Faculty of Engineering of University of Porto. The
authors also thank the Laboratory of Technologies for Virtual
Teaching and Statistics - LabTEVE, in the Department of
Statistics of the Federal University of Paraiba (UFPB). They
want to acknowledge the commitment of the team at the
Laboratory of Instrumentation for Measurement at FEUP,
where all efforts have been made to carry on the good
maintenance conditions for the REMOTELAB at FEUP,
http://elabs.fe.up.pt.

REFERENCES

[1] L. Feisel, and A. Rosa, “The role of the laboratory in undergraduate
engineering education,” Journal of Engineering Education, vol. 94, pp.
121-130, 2005.

[2] Michael Prince, and Richard Felder, “The Many Faces of Inductive
Teaching and Learning,” J. College Science Teaching, vol. 36, pp. 14-
20, 2007.

[3] M. T. Restivo, and M. G. da Silva, “Portuguese Universities Sharing
Remote Laboratories,” Special Issue: IRF’09 of iJOE - International
Journal of Online Engineering, vol. 5, pp. 16-19, 2009.

[4] L S. Carvalho, A. Penninger, Gy. Grof, A. Bereczky, G. Schmerl, and
M. T. Restivo, “Utilization of Interactive Internet in High Education,”
Proceedings of WSEAS International Conference on Multimedia,
Internet & Video Technologies: MIV ‘09, Budapest, Hungary, pp. 86-
92, 20009.

[5] M.T. Restivo, J.G. Mendes, G. Schmerl, 1.S. Carvalho, E. Barreira, A.
Penninger, Gy. Grof, A. Bereczky, and V.P. Freitas, “Distance Staff
Cooperation in on-line Engineering,” Proceedings of 10th International
Conference Virtual University, Paper No. 64, Bratislava, Slovak
Republic, 2009.

[6] R. Jia, S. Xu, S. Gao, EL-S. Aziz, S. Esche, and C. Chassapis, “A
Virtual Laboratory on Fluid Mechanics,” American Society for
Engineering Education, Chicago, IL, 2006.

[7] D. Schofield, E. Lester, and J. A. Wilson, “Virtual Reality Interactive
Learning Envirenments,” EE2004, Wolverhampton, UK, 225-231.

[8] D. D. Teixeira, F. J. L. Pereira, J. F. B. Carvalho, S. M. B. Leitdo, R. A.
G. Bencatel, J. E. Villate, Maria T. Restivo, M. F. Chouzal, and F. G.
Almeida, “A Michelson Interferometer for a virtual Laboratory,”
Proceedings M2D’2006, 5th International Conference on Mechanics and
Materials in Design, FEUP, Portugal, 24-26 July 2006.

[9] J. C.Marques, M. T. R, A. A. Sousa, F. Castro, J. Portela, C. M. Silva,
and R. Delgado, “Structural mechanics: a didactic experimental set-up
and its virtual tool,” International Conference on Emerging e-learning
Technologies and Applications, The High Tatras, Slovakia, 11-13
September, 2008.

http://www lila-project.org/ (accessed December 2010)

J.0. Uhomoibhi, J. Palma, P. Alves, Y. Elpebion, M.T. Restivo, M.R.

Piteira, F.O. Soares, and C. Fernandez, “E-Learning Development

Tendencies in Higher Education and Future Directions,” EUNIS

International Congress, Warsaw, Poland, 2010.

[12] M. T. Restivo, J. Villate, F. Chouzal, and J. Monteiro, “Avalia¢do de um
Objecto de Aprendizagem/Evaluation of a learning object”, - 5°
Congresso Luso-Mogambicano de Engenharia - CLME2008, Maputo, 2-
4 September, Mogambique, 2008.

[13] G. Burdea, Force and Touch Feedback for Virtual Reality, John Wiley &
Sons, New York, USA, 1996.

[14] M.T. Restivo, J. Mendes, A.M. Lopes, C.M. Silva, and F. Chouzal, “A
Remote Lab in Engineering Measurement,” IEEE Trans. on Industrial
Electronics, vol. 56, pp 4436-4843, 2009.

[10
[11

— =

April 4 - 6, 2010, Amman, Jordan

2011 IEEE Global Engineering Education Conference (EDUCON) — "Learning Environments and Ecosystems in Engineering Education"
Page 1123



[15] L. S. Machado, J. Mendes, A. M. Lopes, B. Sales, T. Pereira, D. Souza, [18] D. Grow, L. N. Verner, A. Okamura, “Educational Haptics,” Proc.

M. T. Restivo, and R. M. Moraes, “A Remote Access Haptic AAAI Spring Symposium Series. American Association for Artificial

Experiment For Mechanical Material Characterization”, Proceedings of Intelligence, Stanford, USA, March, 26-28, 2007.

Sth Portuguese Conference on Automatic Control, pp. 21-23, UTAD, [19] E. Wiebe, J. Minogue, M. Jones, J. Cowley, and D. Krebs, “Haptic

Vila Real, Portugal, July 2008. feedback and students' learning about levers: unraveling the effect of
[16] R. L. Williams, M. Chen, and J. M. Seaton, “Haptics-Augmented simulated touch,” Computers & Education vol. 53, pp. 667-676, 2009.

Simple-Machine Educational Tools,” Journal of Science Education and
Technology, vol. 12, 2003.

[17] R.L. Williams, X. He, T. Franklin, and S. Wang, “Haptics-Augmented
Engineering Mechanics Educational Tools,” World Transactions on
Engineering and Technology Education, vol.6, 2007.

978-1-61284-641-5/11/$26.00 ©2011 IEEE April 4 - 6, 2010, Amman, Jordan
2011 IEEE Global Engineering Education Conference (EDUCON) — "Learning Environments and Ecosystems in Engineering Education"

Page 1124



	contribution1465_b

